
Journal of Economics and Economic Education Research                                                                          Volume 19, Issue 1, 2018   

                                                                                        1                                                                 1533-3604-19-1-120 

 

DROPOUTS ISSUES AND ITS ECONOMIC 

IMPLICATIONS: EVIDENCE FROM RURAL 

COMMUNITIES IN GHANA 

Anselm Komla Abotsi, University of Education Winneba 

Ngmen Yaganumah, St.Clare's Vocational Training Institute 

Harriet Ellenlaura Obeng, University of Edinburgh 

ABSTRACT 

Education helps individuals fulfill and apply their abilities and talents and increases 

productivity in an economy. Dropping out of school at the basic level is a serious educational 

and social problem especially in the rural areas which is worth investigating. The study adopts a 

descriptive research design and employed quantitative research method. The sample size is a 

total of 50 households which were selected using systematic sampling technique. The study finds 

that the number of dropouts per community is relatively enormous. The total number of dropouts 

is 93 and this represent 55.4% of the number of children enrolled in school. The prominent 

factors identified to influence dropouts in this study, include poverty, low level of parental 

education, long distances to school and corporal punishment. The phenomenon of dropping out 

of school has serious socioeconomic implications such as unemployment and its related social 

vices, increased dependency ratio and child marriages in the rural areas. Holistic efforts of all 

stakeholders including the Ghana Education Service and school authorities, the parents and the 

students themselves should be involved in seeking solutions to dropouts. 

Keywords: Dropouts, Primary Education, Economic Implications, Poverty, Child Marriages. 

INTRODUCTION 

 The economic returns to education cannot be overemphasised. Literature abounds on the 

benefit a country can derive from education. Psacharopoulos & Woodhall (1985) indicated that 

the average return to education is higher than that of physical capital in Least Develop Countries 

(LDCs) but lower in Develop countries (DCs). Education helps individuals fulfill and apply their 

abilities and talents and increases productivity in an economy. Kuznets (1955) posits that the 

major stock of an economically advanced country is not its physical capital but “the body of 

knowledge amassed from tested findings and discoveries of empirical science and the capacity 

and training of its population to use this knowledge effectively.” According to Baldwin and 

Beckstead, (2003) “world of knowledge in which human capital, skills, innovation and 

technology are more necessary than ever in order to be competitive” is required in emerging 

economies. It has been argued that persons with high literacy and numeracy skills, analytic 

abilities and adaptability are more competitive in terms of employability and professional 

success (Hankivsky, 2008). Psacharopoulos and Woodhall (1985) argue that among human 

investments, primary education is the most effective for overcoming absolute poverty and 

reducing income inequality. Primary school education is the foundation and also a prerequisite 

for any further training in education. Apart from this, education is a fundamental human right 
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that every child should have access to (Amoako, 2000) and also a form of human capital 

investment for all (Harber, 2014).  

In view of this, many nations have policies to promote education among children towards 

achieving education for all which is a Millennium Development Goal 2 (MDG 2). Ghana, for 

example, has since 1995, instituted Free Compulsory and Universal Basic Education (FCUBE) 

policy. The FCUBE programme contributed to a significant increase in enrolment (Ministry of 

Education, 2014). Research has revealed that other interventions in the educational sector such as 

capitation grants, school feeding programme and provision of school supplies such as uniforms 

for the public have contributed to the increase in school enrolment. For example, a study on 

school feeding programme in Ghana indicated positive effects on school enrolment and school 

academic performance (Abotsi, 2013). Retention, repetition, drop-out and irregular attendances 

are problems faced with the call to universal education for all, especially in developing countries. 

The universal primary education goes beyond enrolling children in school, but these children 

must be helped to complete their education as well (UNICEF, 2012). Dropping out of school at 

the basic level has long been viewed as a serious educational and social problem. 

The difficulty in maintaining these pupils in school after their enrolment especially in the 

rural areas must be of concern to all. This has become necessary because a report by the Ghana 

Living Standard Survey (Ghana Statistical Services, 2014b) reveals that 37.1 percent of the 

population aged 5 years and older have attained less than Middle School Leaving 

Certificate/Basic Education Certificate (MSLC/BECE) whereas 25.7 percent have never been to 

school. The 2010 population and housing census reveal that there exists a huge gap in 

educational attainment between urban children and their rural counterparts. Only eight percent of 

urban dwelling children in Ghana have no education while almost 1 in every 4 children in rural 

dwelling had no education (Ghana Statistical Services, 2014a). Rural education in Ghana is 

characterised by low enrolment, lack of professionally trained teachers, poor infrastructural 

facilities, lack or inadequacy of teaching and learning materials (Ghana Statistical Services, 

2014a). This development makes dropouts in the rural areas peculiar and worth investigating. 

Most basic level dropouts have serious educational deficiencies that have severe consequences 

on them throughout their adult lives by limiting their economic and social well- being. 

There is, therefore, the need to focus policy attention on addressing problems of dropout in the 

rural areas in order to achieve a universal basic education. Since the causes of dropout are 

complex and varied (Ananga, 2011), there is the need to analyse the causes of dropout in the 

rural areas and its economic implications in order to inform policy formulation in curbing these 

phenomenon. This is the motivation of this study. This study will sample views of not only the 

dropouts but also the caregivers or parents of these dropouts in the Wenchi Municipal Assembly 

so as to get a holistic view of the causes of dropouts. 

LITERATURE REVIEW 

Dropout has been conceptualized in many ways with various definitions. Generally, 

dropout is understood by many researchers as a developmental process; Starting in earliest 

grades where dropout is considered as the inability of the learner to continue with school, usually 

due to learners own capability (Evans, Chicchelli, Cohen & Shapiro, 1995; Lamb, Markussen, 

Teese, Sandberg & Polesel, 2011). Some other researchers believe the system is responsible for 

not enabling the learner to continue in school (Reddy & Sinha, 2010).  

The individual theoretical underpinning of dropout is based on students’ attributes, 

including their value systems, attitudes and behaviours regarding school engagement and how 
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they contribute to the decision to drop out of school (Grant & Hallman, 2006; Hunter & May, 

2003; Wehlage, Rutter, Smith, Lesko & Fernandez, 1989). The institutional theoretical 

underpinning on the other hand focuses on contextual factors found in institutions such as 

students’ families, communities, schools as well as education systems and policies (Grant & 

Hallman, 2006; Hunter and May, 2003; Reddy, & Sinha, 2010; Rumberger, 2001; Wehlage & 

Rutter, 1989). Brimmer & Pauli (1971) defined a school dropout as a person who leaves school 

before the end of the final year of the education stage and Awedoba, Yoder, Fair and Gorin 

(2003) also defined school dropout as pupil’s permanent withdrawal from School. In all these 

definitions, there is no ambiguity about the fact that dropout refers to a pupil who has abandoned 

their course of study and therefore is unable to complete a program of studies and has not 

transferred the programme to another school.  

Various characteristics associated with dropout risk have been identified in literature in 

varied domains such as school, family, community and the students themselves (Suh & Suh, 

2007). Coley (1995) found school-related problems such as student disliking school, receiving 

poor grades among others as school-related causes of dropout. Devine (1996) found parents' low 

educational attainment, the number of household members and lack of motivation as reasons 

why students with a low socioeconomic status drop out of school. Pittman (1986) &Tidwell 

(1988) posited that students' resistance and resentfulness toward the school community was a 

major variable in their decision to drop out. Caraway, Tucker, Reinke & Hall (2003) identified 

students' low level of engagement in their education as an important factor leading to higher 

dropout rates.  

In some other literature, poor children have been found to be more likely to be out of 

school than their wealthier (Akyeampong, 2009; Filmer & Pritchett, 2004; Rolleston, 2009). In 

fact, review of the literature on dropout by Hunt (2008) all cited poverty as one of the reasons for 

parents’ and guardians’ inability to pay for their wards’ educational costs, thus compelling them 

to terminate their education (Brown & Park, 2002; Colclough, Rose & Tembon, 2000; Dachi & 

Garrett, 2003; Hunter & May, 2003 as cited in Hunt, 2008). One of the focus areas of this study 

is the socio-economic factors that serve as pull factors of dropout. Ampiah and Adu‐Yeboah 

(2009) contended that dropping out of school seems to be the result of a series of events 

involving a range of interrelated factors, rather than a single factor from the perspective of school 

dropouts.  
The problem of dropout is an intricate issue which should not just be limited to known 

factors. This is because human capital which is the accumulation of investments in people such 

as education is necessary for the growth of an economy. Undeniably, many authors posit human 

capital as the key ingredient of economic growth (Galor & Moav, 2003; Lucas, 1988). Indeed, 

Goldin (2001) has also attributed much of the US economic success in the twentieth century to 

the accumulation of human capital. Lucas (1993) has claimed that ‘the main engine of growth is 

the accumulation of human capital of knowledge and the main source of differences in living 

standards among nations is differences in human capital’. This calls for further exploratory 

studies to be conducted on dropouts based on individual community characteristics as a step to 

tackling the problems facing every community holistically. 

METHODOLOGY 

This study adopts a descriptive research design and employed quantitative research 

methods to collect and analyse data. The study area is the Nchiraa Circuit in Wenchi Municipal 

Assembly which is located in the Brong-Ahafo Region in Ghana. The population of interest 
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included households in communities in the Nchiraa Circuit that have dropouts. Five communities 

were sampled out of fourteen communities in the area using simple random sampling technique. 

These communities are Asampo, Kyebi-Nkwanta, Adoi, Aminamu (Bogi) and Pewodea. The 

sample size is a total of 50 households (ten from each community) which were selected using 

systematic sampling technique. Every 10
th

 household in each community was sampled but 

households that did not have dropouts were exempted from the study. Therefore the households 

included in the study were selected using purposive sampling and all the dropouts in each 

household were included in the sample. It must be emphasised that consent was always sought 

from the parents of the dropouts and the dropout themselves involved in the study. The 

instrument for data collection was a structured questionnaire, the first questionnaire is the 

household questionnaire and the second questionnaire was for the dropouts. The causes of 

dropout are analysed from the perspective of parents, the dropouts themselves and the schools. 

RESULTS AND DISCUSSION 

The analysis is done in three stages. First is the analysis of household questionnaire 

which examines the information about the parents, number of children in the household, 

occupation and level of parents’ education and causes of dropout from the parent perspective. 

The second set of analysis is based on responses of the dropouts and the last set of analysis is the 

school-based questionnaire answered by heads of four basic schools in the Nchiraa Circuit. 

However, even though the analysis is done separately the facts and evidence are merged to give a 

holistic response to the research questions. 

Dropout Cases per Communities  

Out of the 50 households sampled, 46 agreed to participate in the survey. The number of 

communities involved is 5 with 10 samples from each. Kyebi-Nkwanta recorded the highest 

number of dropouts per the study which is 23.7% followed by Pewodea which recorded 21.5% 

and Adoi which recorded 20.4%. Aminamu (Bogi) recorded 19.3% while Asampo recorded the 

least at 15.1% as shown in Table 1. 

Table 1 

DROPOUT CASES PER COMMUNITIES 

Community Number of 

Households Sampled 

Number of Dropouts per 

Community 

Percentage of Dropout per 

Community 

Kyebi-Nkwanta 10 22 23.7 

Pewodea 10 20 21.5 

Asampo 9 14 15.1 

Adoi 9 19 20.4 

Aminamu (Bogi) 8 18 19.3 

Total 46 93 100 

Source: Field Survey, 2017 

Education and Income 

All the parents in each household are farmers and this is expected since the study area is 

predominately a farming community. The educational levels attained by the parents are 

presented in Table 2. The result shows that 31 (67.4%) of fathers and 37 (80.4%) of mothers 

have never had formal education. It is obvious that illiteracy among the parents is high and this is 
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likely to negatively influence their children. Literature has indicated parents’ educational 

background to be one of the several reasons why students drop out of school (Devine, 1996). 
Table 2 

LEVEL OF EDUCATION OF PARENTS 

 Fathers Mothers 

Education level Frequency Percentage Frequency Percentage 

Nil 31 67.4 37 80.4 

Primary 6 13.0 5 10.9 

JHS 5 10.9 4 8.7 

SHS 3 6.5   

Tertiary 1 2.2   

Total 46 100.0 46 100.0 

Source: Field Survey, 2017 

 

Information on total annual household incomes is presented in Table 3. The annual 

income is considered because the respondents are farmers and can declare income only after the 

farming season. Only 1 household earned an annual income of GHS 7,501 and above and this 

represents 2.2%. About 35% and 37.0% receive incomes between GHS 5,001-GHS 7,500 and 

GHS 2,501-GHS 5,000 respectively. Information on the employment sector in the Wenchi 

Municipality indicates that about nine out of every ten persons (90%) aged 15 years and older 

who are working are in the private informal sector. The public sector constitutes only (6.6%) 

while the private formal sector makes up (3%). This is a clear indication that the majority of the 

people in the Municipality do not have the requisite educational qualification to gain 

employment in the formal sector (Ghana Statistical Services, 2014a). It is even more worrying 

when the children of these parents are dropping out of school. In the research literature, a large 

number of factors associated with family background and structure of dropouts have been 

identified to include socioeconomic status of the households. Numerous studies have found that 

dropout rates are higher for students from families of low socioeconomic status (Kolstad and 

Owings, 1986; Rumberger, 1983, 1987). The finding of this study is consistent with previous 

studies which found low educational and occupational attainment levels of parents, low family 

income to be associated with high dropouts rates (Rumberger, 1987; Steinberg, Blinde and Chan, 

1984). 
Table 3 

LEVELS OF ANNUAL HOUSEHOLD INCOME 

Household Income Frequency Percentage 

Less than GHS 2,500 12 26.1 

GHS 2,501-5,000 17 37.0 

GHS 5,001-7,500 16 34.8 

GHS 7,501 and above 1 2.2 

Total 46 100.0 

Source: Field Survey, 2017 

Number of Children per Household  

The information on the total number of children per household is presented in Table 4. 

The highest number of children per household is 17 children while 7 households have either 4 or 

less children. Majority (10) of the households have 6 children with 8 of the households having 7 
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children. The number of children per household, given the household level of income, can affect 

the education of the children. Interestingly, the household that has the greatest number of 

children is among those households whose annual income is less than GHS 2,500. Among the 

households whose annual income is less than GHS 2,500, 2 have 5, 6 and 8 children each. This 

can affect the children’s schooling since the family will not be able to afford education for all the 

children. The finding is consistent with previous studies which posited that the number of 

household members accounts for high rate of dropout (Devine, 1996; Suh and Suh, 2007). 

 
Table 4 

NUMBER OF CHILDREN PER HOUSEHOLD 

 
Annual Household Income (GHS) 

 
Total number of children per 

household 

Less than 

2,500 

2,501-

5,000 

5,001-

7,500 

7,501 and 

above 

Tota

l 

1 1 1 0 0 2 

2 2 0 0 0 2 

4 1 0 2 0 3 

5 2 1 0 0 3 

6 2 2 6 0 10 

7 1 7 0 0 8 

8 2 0 4 1 7 

9 0 1 0 0 1 

10 0 4 1 0 5 

11 0 0 3 0 3 

12 0 1 0 0 1 

17 1 0 0 0 1 

Total 12 17 16 1 46 

Source: Field Survey, 2017 

Location and Distance 

This study sought to find out the location of the school and the distances walked by the 

pupils to school. Out of a total of 46 respondents, 10 of the households representing 21.7% have 

their wards attending school within their communities which is less than 1 kilometre from their 

residences (Table 5). The remaining 36 (78.3%) households have their children attending schools 

outside their community of residence. Out of this number, the wards of 13 and 10 households 

walk 3 kilometres and more than 3 kilometres respectively to school. These schools are relatively 

far from the communities of residence and could be attributed to the students’ dropping out of 

school because they have difficulty walking to school. 
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Table 5 

LOCATION AND DISTANCE OF SCHOOLS 

 Distance of school from home  

Location of school from 

home  

less than 

1Km 

1Km 2Km 3Km More than 3Km Total 

In the community 10 0 0 0 0 10 

Outside the community 0 4 9 13 10 36 

Total 10 4 9 13 10 46 

Source: Field Survey, 2017 

Children’s Educational Status among the Households Studied 

Table 6 shows a summary of the education status of children in the households sampled. 

The table shows that out of a total number of 326 children in these households, only 168 children 

representing 51.5% of these children were enrolled in school. Out of 168 children who were 

enrolled in basic schools, 93 of them dropped out which represents 55.4% of the children 

enrolled in school. This means also that only 75 of the children enrolled in school were currently 

in school at the time of the study. This appeals the need for serious interventions to be 

implemented if children from these households must be enrolled and sustained in school. 

 
Table 6 

ANALYSIS OF CHILDREN’S EDUCATIONAL STATUS AMONG THE HOUSEHOLDS 

Description Number of Children Percentage 

Total number of children in the households sampled 326 100 

Total number of children enrolled in school 

expressed as a % of total number of children in the 

households sampled 

168 51.5 

Total number of dropouts expressed as a % of 

number of children enrolled in school  

93 55.4 

Source: Field Survey, 2017 

Number of Dropouts per Household 

An analysis of the dropout situation per household is presented in Table 7. The highest 

number of dropout per household is 6 and the lowest is 1. All the children in 2 of the households 

have all their 6 children dropping out of school. Out of the 46 households, 24 reported a single 

case of dropout. These children dropping out may have a bad influence on the younger ones not 

to stay in school.  

Parents Perception of Causes of Dropouts  

Parents views on some of the causes of dropout captured in literature were sought. The 

findings are presented in Figure 1. The study reveals that, parents are of the view that long 

distance of school from home (18 households representing 39.1%), child not interested in school 

(16 households representing 34.7%) and poverty (14 households representing 30.4%), are the 

leading causes of school dropout among their children.  
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Table 7 

NUMBER OF DROPOUTS PER HOUSEHOLD 

 
Number of dropouts per household 

 
Total number of children per household 1 2 3 4 5 6 Total 

1 2 0 0 0 0 0 2 

2 2 0 0 0 0 0 2 

4 0 2 0 1 0 0 3 

5 1 2 0 0 0 0 3 

6 6 0 2 0 0 2 10 

7 5 3 0 0 0 0 8 

8 4 0 2 1 0 0 7 

9 1 0 0 0 0 0 1 

10 1 0 2 2 0 0 5 

11 2 1 0 0 0 0 3 

12 0 0 0 0 1 0 1 

17 0 1 0 0 0 0 1 

Total 24 9 6 4 1 2 46 

Source: Field Survey, 2017 

 

FIGURE 1 

PARENTS PERCEPTION ON CAUSES OF DROPOUTS 

Age and Gender of Dropouts 

This analysis on dropouts is based on the 93 dropouts captured in the survey. The results 

in Table 8 show that the pupils within the ages of 6 and 10 years old recorded the highest 

dropout cases followed by those with 11 to 15 years with majority of them being males (63.4%). 

This phenomenon is likely to result in early marriages coupled with its associated problems. 

Research has shown that little or no schooling strongly correlates with being married at a young 
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age (Malhotra, 2010). In fact, it has been reported in Ghana that majority of the population 

among rural settings are married compared to those living in the urban areas (Ghana Statistical 

Services, 2013). It has also been reported that child marriage is more common in rural areas 

compared to urban areas. Report by UNICEF indicates that child marriage increased from 30.6% 

in 2006 to 36.2% in 2011 across all rural areas while, it reduced from 20.5% to 19.4% in those 

same years across all urban areas in Ghana (UNICEF, 2015). These children who are already 

wading in poverty will end up raising their children in poverty. 

Table 8 

Age and Gender of Dropouts 

 Sex of Dropouts  

Age of Dropouts Male Female Total 

0-5 years 8 4 12 

6-10 years 22 16 38 

11-15 years 17 12 29 

16-20 years 12 2 14 

Total 59 34 93 

Source: Field Survey, 2017 

Classes Attained by Dropouts before Dropping Out of School 

The analysis of the classes that pupils attained in school before they dropped out is 

presented in Table 9. The dropout at the KG level is the highest (15) followed by Primary 6 (13), 

Primary 5 (12) and then Primary 1 (11). Dropout at the upper primary (primary 4 to primary 6) 

is generally higher (37.7%) than dropout at the lower primary (primary 1 to primary 3) 30.1% 

and JHS (Junior High School) 16.2 %. With exception of 1 female pupil, all the other females 

dropped out before JHS. Report by Ghana statistical service suggests that education plays a role 

in preventing child marriage in the Brong Ahafo Region. According to the report, a considerable 

proportion of persons who have attained primary (63.3%), JSS/JHS (62%) and SSS/SHS 

education have never married whereas every three in five persons who have never attended 

school are married (Ghana Statistical Services, 2013). 

Table 9 

CLASSES ATTAINED BEFORE DROPPING OUT 

 Sex of Dropouts  

Class of Dropouts Male Female Total 

KG 7 8 15 

Primary 1 7 4 11 

Primary 2 7 2 9 

Primary 3 3 5 8 

Primary 4 7 3 10 

Primary 5 5 7 12 

Primary 6 9 4 13 

JHS 1 4 1 5 

JHS 2 9 0 9 

JHS 3 1 0 1 

Total 59 34 93 

Source: Field Survey, 2017 
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Dropouts Perception on Causes of Dropout  

As was done in the case of parents, the perception of dropouts on some of the causes of 

dropout captured in literature was also sought. The findings are presented in Figure 2. The 

highest cause of dropout is attributed to corporal punishment. Fifty-six (56) dropouts 

representing 60.2% indicated that they dropped out of school because of corporal punishment in 

their schools. Thirty-five (35) representing 37.6% dropped out because they have no interest in 

schooling. The number of dropouts who dropped out because of long distance of school from 

home and poor performance is 29.0% (27) each and poor attitude of teachers towards pupils 

(28.0%). 

 

FIGURE 2 

PUPILS PERCEPTION ON CAUSES OF DROPOUTS 

Economic Implications of Dropouts 

The phenomenon of dropping out of school has serious socio-economic implications on 

the individual dropouts themselves, their families, the society or community and the entire 

economy as a whole. Individual dropouts suffer because they may not be able to secure 

employment in future especially in the formal sector because of lack of the requisite educational 

qualification. In fact, Rumberger (1987) indicated that dropouts many have difficulty finding 

steady, well-paying jobs over their entire lifetimes. Information on the employment sector in the 

study area indicates that about nine out of every ten persons (90%) work in the private informal 

sector (Ghana Statistical Services, 2014a) which is an indication that the majority of the people 

in the Municipality do not have the requisite educational qualification to gain employment in the 

formal sector. This phenomenon will lead to increased dependency ratio in the family. The effect 

of unemployment on society such as armed robbery and other social vices cannot be 

overemphasised. The overall economy suffers from low productivity and increases demands on 

social services from the government.  

A considerable proportion of persons who have attained primary and senior high school 

education in the study area have never married whereas every three in five persons who have 

never attended school are married (Ghana Statistical Services, 2013).This implies that with the 

increasing numbers of dropouts, the problem of child marriage may be aggravated. It has already 
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been reported that child marriage is more common in rural areas compared to urban areas in 

Ghana (UNICEF, 2015). 

CONCLUSION 

The objective of the study was to analyse the causes of dropout in the rural areas and its 

economic implications using Wenchi Municipal Assembly as a case. The study finds that the 

number of dropouts per community is relatively enormous. The total number of dropouts in the 

communities included in the study is 93 and this represent 55.4% of the number of children 

enrolled in school. Among the factors identified to influence dropouts in this study, the 

prominent ones include poverty, low level of parental education, corporal punishment, no 

interest in schooling and long distances to school, poor performance and poor attitude of 

teachers. The phenomenon of dropping out of school has serious socioeconomic implications 

such as unemployment and its related social vices, increased dependency ratio and increased 

numbers of child marriages in the rural areas. 

Holistic efforts are required in finding solutions to the dropout phenomenon. All 

stakeholders including the Ghana Education Service and school authorities, the caregivers or 

parents and the students themselves should be involved in seeking solutions to dropouts. Some 

government interventions such as school feeding programme should be implemented since 

literature shows that such programmes have resulted in increased enrolment (Abotsi, 2013) and 

retentions of students in school. None of the schools in the study area benefited from the national 

school feeding programme. Providing means of transportation in these communities will 

contribute to finding solutions to the dropout problem. Some of the factors identified to influence 

dropout included corporal punishment but unfortunately, the teachers were not included in the 

study. This is the limitation of the study. It is recommended that future studies on the subject of 

dropout should include the teaching staff. 
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