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ABSTRACT

Entrepreneurship education is usually studied in the context of higher education.
This paper seeks to contribute to entrepreneurship education theory by promoting a
discussion about an often-underrepresented group in entrepreneurship education research -
refugees. Based on an entrepreneurship course created for Venezuelan women refugee in
Brazil, the author reflects on fundamental aspects needed for entrepreneurship education for
refugees to achieve its desired goals. These aspects include the intentional use of technology,
the role of peer-to-peer learning, the importance of the relationships between participants,
instructors, and mentors. These relationships are viewed not merely as a pedagogical choice
for the courses but also to help participants create networks, strengthen their self-esteem,
and set more ambitious goals for their businesses. The background of the professor as a
strategic choice and the use of seed money as ways of improving engagement were also
discussed. Still, the paper reinforces that entrepreneurship education for refugees can have
not only economic results, but also social and relational outcomes. It also provides practical
guidance for implementing such programs, advocating for public policies that genuinely
support refugee entrepreneurship education.

Keywords: Entrepreneurship Education; Entrepreneurship Education For Refugees; Entrepre
-neurship by Refugees.

INTRODUCTION

Refugees often find it difficult to find jobs, as they may face discrimination and
struggle to speak a new language. Many refugees seek entrepreneurship as an alternative to
earning income in the country that welcomed them (Desai; Naudé and Stel, 2021; (Zalkat,
Barth, and Rashid, 2023). Although staring new businesses is a common practice for
refugees, they may find it difficult because they do not have knowledge about the
entrepreneurial process, such as identifying opportunities, looking for partners and legal
aspects on how to start a business (Jiang et al. 2021; Zalkat, Barth and Rashid, 2023).

Governments and institutions usually offer courses for their citizens who want to start
new businesses (OCDE, 2019), but refugees may not have access to those courses and end up
in a situation of social vulnerability (Rashid, 2019). This can be worse for women. refugee,
who often must reconcile entrepreneurial activities with household chores and childcare
(Jose, 2018; OECD, 2019).

The literature on entrepreneurship education has debated whether entrepreneurship
can be taught (Fiet, 2000; Kuratko, 2005; Henry and Leitch, 2005; Fayolle and Gailly, 2008;
Fayolle, 2013), how it should be taught (Fayolle, 2018; Neck and Corbett, 2018), and its
outcomes (Rideout and Gray, 2013; Martin, McNally and Kay, 2013; Nabi et al. 2017), but it
is mainly focused on entrepreneurship education in higher education, without emphasis on
teaching to other publics in different contexts (McNally and Kay, 2013; Rashid, 2019).
Rashid (2019) reviewed 146 articles about entrepreneurship education and found that only
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3% of them addressed entrepreneurship education for minorities, with none specifically
focused on entrepreneurship education for refugees (Rashid, 2019). Additionally, the
educational resources and infrastructure used in entrepreneurship education, such as
laboratories, libraries, incubators, and accelerators, can hinder access for minorities and
marginalized groups, such as refugees (Bates, Bradford and Seamans, 2018; Rashid, 2019).

Historically, minority entrepreneurs have faced more barriers to start business than
their counterparts, such as obtaining appropriate skills, and work experience, accessing
financial capital and exploiting market opportunities (Bates, Bradford and Seamans, 2018).
This means that they have less access to credit and to mainstream markets. Nevertheless,
entrepreneurial initiatives by refugees can significantly contribute to the economic
development of host countries, including job creation (Zalkat, Barth and Rashid, 2023; Tariq
et al. 2024). In this context, entrepreneurship education represents a possibility to increase the
chances of success for these groups (OECD, 2019; Zighan, 2020), especially for women, who
face even greater challenges in starting ventures in this context (Sutter, Bruton and Chen,
2019).

Given that refugees face specific challenges when trying to start a business
(Embiricos, 2019; Zighan, 2020; Zalkat, Barth and Rashid, 2023), entrepreneurship education
should not only address which competences they will require for real-life practice, but it
should also be tailored specifically for their needs, rather than just adapting existing training
content and facilities (Kyver, Stevifens and Honig, 2022).

Departing from an entrepreneurship course conducted for Venezuelan women refugee
in Brazil, it was possible to discuss several aspects of entrepreneurship education for
refugees, like the audience specific needs, the use of accessible technology, the use of
language as a teaching tool - rather than a barrier - and the influence of the instructor's
background, the relationship established among the participants, and the developed networks
on the course outcomes. Thus, the article contributes to the theory of entrepreneurship
education, specifically discussing entrepreneurship education for refugees, its characteristics
and implications (Fasani et al., 2022).

Entrepreneurship by Refugees

According to the United Nation’s High Commissioner for Refugees (UNHCR),
refugees are individuals who have escaped war, violence, conflict, or persecution and have
crossed an international border to seek refuge in another country (UNHCS, 2018; Desai,
Naude and Stel, 2020). Even though this field remains underdeveloped and is frequently
examined with immigrant entrepreneurship (Zalkat, Barth, and Rashid, 2023) research on
refugees should be a distinct category from other types of migrants, given that they face
different circumstances compared to non-forced migrants (Desai, Naude and Stel, 2020).

The difference between migrants and refugees lies primarily in the reason that
motivated them to move to a different country (King and Lulle, 2016; Zalkat, Barth, and
Rashid, 2023). Unlike other types of immigrants, refugees did not relocate merely for
economic reasons but were forced to do so by an external factor, such as war, violence or
political instability (Desai; Naude and Stel, 2020). That forced movement can have a
significant impact on their livelihoods - after all, they will need to find ways to survive in the
new country.

Previous research evidence that, in comparison to the native population, refugees have
relatively low employment rates (Kone et al. 2020; Francesco et al. 2022) and fall behind
other migrant groups with more social capital within well-established ethnic networks (Tariq
et al. 2024). Due to factors such as the absence of formal documentation, lack of professional
certification, language barriers, lack of networks, and discrimination, refugees are often
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unable to fully benefit from employment opportunities in the host country (Bizri, 2017;
Bates, Bradford and Seamans, 2018; Tariq et al. 2024).

As a result, on average, refugees exhibit higher rates of entrepreneurship than other
types of immigrants or native-born individuals (Hartmann and Philipp, 2022). One reason for
this higher entrepreneurship rate among refugees may be that, in general, the countries
receiving refugees are unable to provide education, livelihood, and social inclusion
opportunities for these groups (Dagar, 2023). Therefore, many refugees are unable to find
work in their previous fields and see entrepreneurship as a way to generate income (Wauters
and Lambrecht, 2006; Desai, Naude and Stel, 2020; Zalkat, Barth, and Rashid, 2023).
Additionally, given that individuals with limited access to formal education often view
entrepreneurship as an alternative, refugees who typically lack formal education in host
countries may have even less formal knowledge to secure jobs. Therefore, entrepreneurship
education can be particularly relevant for this group (Bates, Bradford and Seamans, 2018).

Entrepreneurship Education

Entrepreneurship education relates to personal development, and helps students
develop their talents, feel more independent and achieve their dreams. The goals of
entrepreneurship education are to transmit techniques and tools that help students increase the
chances of new venture creation, survival and success (Fayolle, 2018).

There are different types of entrepreneurship courses or programs, depending on their
focus, audience and level. Target groups found in literature are business students,
entrepreneurs, SME managers, employees, non-business students in universities,
policymakers, investors, unemployed and minority groups (Mwasalwiba, 2011), but most of
the research on entrepreneurship education is focused on higher education (Nabi et al. 2017,
Rashid, 2019).

Fayolle (2013) points out that research on entrepreneurship education has failed to
describe how different target audiences influence goals, contents and methods chosen by
educators to best fit each of these audiences. If the goals of entrepreneurship courses are not
well described, it is harder to define what students should learn, which competences can be
developed and which instructional designs should be chosen (Fayolle, 2013).

Pedagogies vary considerably, and the most frequently used are traditional lectures,
active learning, simulations, games, mentoring, guest speakers (Pittaway and Cope, 2007),
learning-by-doing and blended learning (Fayolle, 2013). Discussion regarding if approaches
should be more hands-on or theoretical are still very common, but it is known that courses
should be based on the real world, so students can understand and apply what they learn
(Henry, Hill and Leitch, 2005; Neck and Corbett, 2018).

One it comes to refugees, entrepreneurship education should not only consider what
they will need for real life practice, but it also has to be customized (Kyver, Steffens and
Honig, 2022), as it is hard to achieve good results through education that tries to apply the
same methods for all target groups of society (Rashid, 2019). Technology-based
entrepreneurship education may be a way to alleviate those challenges, as it enhances the
possibilities of personalization, collaboration and engagement, and may also solve the
problem of access to specific learning centers by underprivileged groups (Rashid, 2019).
That was taken in consideration while developing the course that will be presented in the next
section
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METHOD

The Course

A-tua-agdo is an entrepreneurship course created for Venezuelan women refugees in Brazil,
with the main goal of training them to create and formalize new businesses. The course was
also designed to teach Portuguese (all classes, instructions, activities, and materials were in
this language), which helped participants to communicate with customers, suppliers and
employees and to be more integrated and confident in the host country. It was offered by a
non-profit organization in Brazil in 2022, and it was free of charge for the sixteen
participants.

The course was eight weeks long, carried out via WhatsApp and taught by a professor
who had a Portuguese major and knowledge and experience in entrepreneurship. WhatsApp
was chosen as the course platform because it is the most used tool for instant messaging in
Brazil (Statista, 2022) and it is common for telephone operators in the country to give free
access to this application (Exame, 2018). Thus, women could participate in an online course
from anywhere in the country without having to pay for internet use, just by having a
smartphone. As the course was online and offered asynchronously, it offered flexible
schedules, which allowed students to balance the course with other professional and home
activities.

Regarding the course content, it initially addressed self-knowledge content, the
reasons to start a business and how to find a business that related to the skills, previous
experiences, and routine of the future entrepreneur. Then, business modeling was presented,
based on the Business Model Canvas (Osterwalder and Pigneur, 2010). In that stage,
participants learned how to define their target audience and design personas, how to develop
their business value proposition, how to choose channels for promotion, sales, and delivery,
how to create customer relationship strategies, how to identify key partners and how to define
the key resources and activities of the business. They also learned how to list the main costs
of the business and how to select the best sources of revenue in figure 1.

Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 8

Reasons to start a business, self
leadership X

Self -
Knowledge

Target audience, personas,
Business

Model Canvas

business chanels,partners, key
resources and activites

Formalization of the business, X X
princing and finance

Management

STl Customer service, sales, how to X x
service and

Advertising use social media and pitching

Mentorships (at least one monthly meeting)

Virtual
Business Fair

Figure 1 summarizes the course content.
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Participants who completed the course received a seed funding of R$500 ($100) to
improve their businesses. All businesses were exposed in a Virtual Business Fair, which took
place on an Instagram account. Participants recorded a video of their pitch which were posted
on the social network, to promote their business. The three entrepreneurs who had the most
“likes” in the publications won prizes (Samwel, 2010).

To ensure the organization of content and networking among the participants, it was
decided to create two different groups on WhatsApp: (1) a group with all the participants and
organizers of the course, in which only the administrators (instructors and coordination of the
course) could send information. Video classes, course materials, activities and general
information were sent to this group; (2) another group with all the participants and the
professor, in which any member could send messages and materials. In this group, exchanges
between participants were encouraged, questions were asked, and comments were made
about the activities. All students were encouraged to send their assignments and ask for the
opinion of others, thus expanding learning and the connection between them.

The course content was spread over eight weeks. For each content, video classes
(which were previously recorded by the professor), and activities related to that theme were
sent. It was not a passive course. Students had to practice what they were learning. Those
who completed and delivered all activities were entitled to a certificate at the end of the
course. Although students were encouraged to share activities with others in the discussion
group, all assignments had to be submitted individually to the professor, for recording
purposes.

In addition to the professor, students were helped by mentors, to help each participant
to improve their business idea, to decide what to do with the financial aid and prepare the
pitch to participate in the virtual business fair. These mentorships consisted of meetings, held
via video call on WhatsApp, between each student and a self-employed woman with
experience in the business area (mentor) who participated in the program on a voluntary
basis.

Data collection

In-depth interviews were conducted with each of the sixteen course participants after
the end of the course. All ethical procedures were followed and the participants signed an
informed consent form to participate in the research. They were asked about what they
learned during the course, what changes they were able to identify in terms of their
knowledge, skills and attitudes, in addition to pointing out what were the positive and
negative aspects of the course. Interviews were conducted at two moments: after the end of
the course, in April 2022, and one year later, in April 2023. All of them participated in the
2022 stage. In the 2023 stage, they were invited to collaborate again with the research and six
of them accepted to participate. All the interviews were conducted online, through the Google
Meet platform, and recorded with the participants' permission. The interviews with students
had an average duration of 39 minutes and four seconds, generating an analysis corpus of 139
pages and 61,225 words. Table 1 summarizes the participants' information and the types of
businesses created by them.

Table 1
PARTICIPANTS OF THE COURSE.
Name Age Business
Alexandra (E1) 22 Bakery
Andreina (E2) 33 Restaurant
Eulibet (E3) 19 Bakery
Francy (E4) 46 Restaurant
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Illiannys (E5) 24 Pizzeria
Ivete (E6) 29 | Cestas de café da manhd
Jeniffer (E7) 23 | Cestas de café da manhd
Maria Virginia (E8) | 39 Candy Shop
Nairoby (E9) 26 Diner
Norluisis (E10) 29 Diner
Stephanie (E11) 24 Pastry Shop
Viviana (E12) 31 Coffee Shop
Yanney (E13) 34 Cake Shop
Yelimar (E14) 27 Restaurant
Catheryn (E15) 31 Restaurant
Johaidys (E16) 24 Bakery

It is worth noticing that the participants took the course free of charge and could have
felt embarrassed to mention any negative aspects of the course during the interviews, which
could bias the results. Even though it is a valid concern, is does not invalidate the research
findings, as respondents were explicitly asked about both the negative aspects of the course
and suggestions for improvement. Furthermore, the interviews were conducted by the
researcher who was not a direct instructor, ensuring a certain level of detachment. This
allowed the participants to make suggestions regarding the course and/or the instructor
without fear of directly hurting feelings, for example.

The course professor and the mentors were also interviewed, to assess their perception
about the course effectiveness and the learning process and results. The sixteen mentors were
invited to participate of the research and eight of them accepted the invitation. The professor
was interviewed in two moments - while the course was being conceived and after it ended.
Interviews with the mentors had an average duration of 24 minutes, generating an analysis
corpus of 49 pages and 20,584 words. Interviews with the professor lasted for about one hour
each, generating a corpus analysis of 15 pages and 6,182 words.

The author also acted as a silent observer and could access the corpus with all the
interactions between the participants and professors in the WhatsApp discussion group. By
participating in the groups silently, with the consent of the participants, the researcher was
able to observe the interactions between the students and professor. This ensured that the
researcher had access to additional information, which would not necessarily be accessible
during the interviews, due to memory or perception issues. Screenshots of all the
conversations considered relevant for further analysis were taken in table 2.

Table 2
SOURCES OF DATA

Source When? Number of participants
Interview with participants Round 1: Apr!l 2022 Round 1: 16 parFiqipants
Round 2: April 2023 Round 2: 6 participants

Interview with mentors April 2022 8 participants

Interview with the course professor Jan- April 2022 1 participant

Non-participant observation During the course | Interactions in WhatsApp Groups

Data Analysis

Thematic analysis was chosen, because it is an accessible and flexible strategy for
analysing qualitative data (Braun and Clarke, 2006) and has been used in research on
entrepreneurship (Kapoor and Sinha, 2022) and management education (Fang et al. 2023).
Thematic analysis aims to identify themes and patterns within the dataset, helping to describe
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and interpret the data deeply (Braun and Clarke, 2006). The six steps proposed by Braun and
Clarke (2006) were followed.

The first stage consisted of familiarization with the data, which involved transcribing
the data, performing initial readings and re-readings, and making notes of initial reflections
that arose. The second stage was the generation of codes, which are the smallest units of
information available in the data, capable of generating significant insights about the
phenomenon being studied. Next, in the third stage, the codes were grouped into themes. In
the fourth stage, the themes were reviewed to ensure there was no overlap. In the fifth stage,
the names of each theme and the narrative of analysis for each were defined. Finally, the sixth
stage consisted of writing the analysis, supported by the full transcription of the interviews to
substantiate the findings (Braun and Clarke, 2006).

The interviews and the relevant excerpts from WhatsApp group conversations were
transcribed into the Word text editor. MAXQDA software was used to group the codes and
create themes and sub-themes. Initially, three themes and twenty sub-themes were obtained.
A thorough reading of the data ensured that the themes represented a more meaningful
grouping of the information obtained in the interviews (Braun and Clarke, 2006). Next, the
themes and sub-themes were reviewed by two invited experts — entrepreneurship professors
and researchers - to ensure there was no excessive overlap or overly vague themes (Braun
and Clarke, 2006). Two sub-themes were re-grouped to avoid repetition, resulting in eighteen
final sub-themes.

Excerpts from the interviews presented in the paper were freely translated into
English, while attempting to retain their original meaning and even the informality and
casualness of the language. Since the author is fluent in both Portuguese and English, it was
considered that the translation did not compromise the fidelity of the presented data.

RESULTS

In common, all the participants of the course decided to pursue entrepreneurship as a
way to solve their financial needs. Due to the lack of prior experience in running their own
business, the participants engaged in entrepreneurship by starting business somewhat related
to their innate vocations or previous skills. For example, E8, E13, and E16 decided to open
sweet shops because they already had the habit of making sweets in Venezuela.

The connection with their home country was mentioned as a way of continuing to feel
close to their culture, and as a way to stand out in the market by selling products that are less
common in Brazil, but very popular in Venezuela. “Arepas are very popular in Venezuela,
but hard to find in Brazil, so I realized | could attract customers with this product” (E3). Six
of the interviewees stated that entrepreneurship also became a way to balance work and
family. This was especially emphasized by those who had children. “I work a lot, but at least
| can spend more time with my children and bring them to work if have to (E2).”

The entrepreneurial skills developed in the course can be categorized into three
categories: management (financial management, sales, brand identity, marketing, business
formalization, managing scarce resources); personal (drive for excellence, perseverance); and
relational (customer service and relationships with strategic partners). These skills highlight
the effectiveness of the course. It is important to understand characteristics of the course that
enabled that outcome.

Flexibility and easy access to the course were cited as advantages by the participants
when discussing its characteristics. Since the WhatsApp application is widely used in Brazil,
all the students already had it installed on their mobile phones and were familiar with its
features. Therefore, it wasn't necessary for them to learn to use a new application, which
could have hindered learning due to difficulty or lack of access to the new app's features.
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Another advantage of using an application that the students were already familiar with was
that the instructors' and mentors' time was dedicated to the course content itself, rather than
solving technical or operational issues with a new application.

In fact, one of the participants mentioned that, in the past, she had tried to participate
in online meetings using a platform she was unfamiliar with and faced problems that led her
to not attend the meetings. This is detailed in the words of E3: “[the instructor] asked me to
click something to activate the audio and | couldn't. I tried a few times and eventually gave
up participating. When | saw that [the current course] would be on WhatsApp, | felt more
confident.”

The fact that the course was conducted online, asynchronously, with recorded videos
that could be watched at the most convenient time for each participant, allowed for greater
engagement with the course. For example, it allowed students to balance the course activities
with the business routine, household chores, and childcare. E4 and E12 mentioned that they
could listen to the classes using headphones, while performing other activities, which would
not be possible if the other course was designed in a different format, such as in-person or
through reading alone.

Additionally, the content and exercises of the course were adapted to the needs of the
participants. The short content segments allowed each participant to self-pace their
participation while ensuring that the delivers and deadlines were clear. Participants were
constantly reminded of the deadlines, so they didn't forget to complete each activity.
Flexibility and short content were mentioned as advantages of the course: "I would sit down,
watch the class and do the exercise trying to remember examples from my daily routine. It
didn’t take much of my time and I could do it after work, so it was great" (ES).

It was noted that achievable goals and short exercises were, in a way, responsible for
keeping the students disciplined and dedicated to the course. In fact, all participants who
started the project met the requirement of completing at least 80% of the activities to earn the
certificate of participation and seed capital. According to the instructor, besides the content
being delivered in a concise and short manner, another factor that contributed to the positive
engagement of the students was the close connection between the instructors and participants
and the constant reminders sent via WhatsApp so they wouldn’t forget to summit any of the
exercises.

In terms of language, the professor knew it could be a significant barrier for business
success, so she worried about that since the conception of the course. “My intention was that
the Portuguese language was used as a tool to teach and learn entrepreneurship” (P). Thus,
while learning various entrepreneurship concepts and small business management, the
students also developed new language skills, so they could speak with their customers,
suppliers, and other business partners daily. Hence, students were able to understand jargons,
local expressions, and terms specifically used in their type of business, which is a vocabulary
that traditional courses might not teach them. According to the instructor, the integration of
language and entrepreneurship education optimized the participants' time, as they didn't need
to take two separate courses: "they could learn entrepreneurship and Portuguese at once " (P).

The course exercises required the students to also practice Portuguese vocabulary. For
example, when they needed to define in a short sentence what their business was, their target
audience, and their main benefit, the students weren't just completing a course activity.
Instead, they were learning how to present their business in Portuguese and understand the
most objective and attractive way to talk about the business in the language used in Brazil.
This exercise, although seemingly simple, helped entrepreneurs to acquire new customers and
partnerships for their businesses. Similarly, while doing exercises in the sales module of the
course, students created phrases in Portuguese that could be used in real conversations with
their customers, which helped them to have a richer vocabulary and fluency in negotiations.
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Although all the participants already knew how to use WhatsApp before the course,
the instructor believes that choosing that technology for the course helped participants to gain
fluency, confidence, and practice.

Another advantage of using a low-bandwidth instant messaging application was the
possibility of expanding and strengthening the participants' network, even if they were
physically distant. This occurred due to the interaction between the students within

Next, the results will be discussed so that the findings from the research can go
beyond mere reporting and prescription and indeed contribute to the literature on
entrepreneurship education.

DISCUSSION

Entrepreneurship education has been addressed in the literature primarily with a focus
on higher education, with little debate on how it should be done for marginalized groups
(Rashid, 2019). In one of the few recent articles focused specifically on entrepreneurship
education for refugees, Klyver, Stevffens, and Honig (2022) pointed out that Google created a
course for Ukrainian refugee women. Although the authors mentioned that the course was
conducted online and that the women had access to mentorship, few details were provided,
preventing us from knowing whether these initiatives and practices are appropriate, relevant,
coherent, and useful (Fayolle, 2013; Martin, McNally and Kay, 2013).

Entrepreneurship plays a crucial role in the lives of refugees, offering them a pathway
to economic self-sufficiency and social integration in their host countries (Zalkat, Barth,
Rashid, 2023; Tariq et al. 2024). Fostering entrepreneurship among refugees is not only a
means of individual empowerment but also a strategic approach to sustainable development
and economic growth in host countries (Rashid, 2019; Zalkat, Barth, Rashid, 2023; Tariq et
al. 2024). On a philosophical level, entrepreneurship education increases the chances of
success for refugee-founded businesses and helps them to get reintegrated, which is why it
should be taught—but not in any manner (Klyver, Stevffens, and Honig, 2022). When it
comes to entrepreneurship education for refugees, specific issues must be considered.

The fact that the course was conducted via WhatsApp allowed students to ask
questions as they arose and share how they were applying the content in real-time, enabling
more customized and practice-focused teaching. This approach is recommended by McNally,
Honig, and Martin (2018), who emphasized that the theory should be present to inform the
content, but the course should have practical applications and be hands-on, especially for
students who already own a business.

Using technology allowed the development of skills that the entrepreneurs would
genuinely need in their daily lives, such as the Portuguese language, talking to customers,
taking good photos, and making social media posts, addressing one of the main challenges
faced by minority-founded businesses: access to and knowledge of digital tools. Considering
that in Brazil, 146.6 million people use WhatsApp to communicate with each other, and 83%
of them use WhatsApp to buy from companies (Statista, 2022), the choice of WhatsApp was
more than just a delivery channel for the course but also an extra source of learning. It taught
the participants how to use the platform’s features, such as sending photos and audio
messages, which helped them to become familiar with the tool that they would most
frequently use to serve their customers. Although physically distant, the technology
facilitated closer connections between the instructor, mentors, and students, which seemed to
contribute to their engagement and learning.

Regarding content and format, in addition to attempting to bridge the gap that often
exists between theory and practice (Duval-Coeutil, 2013; Bauman and Lucy, 2021) the course
was developed to allow a flow of content without overwhelming the participants. This
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ensured a flow of ideas, preventing them from getting lost in a lof of infomation, which could
happen if they were studying alone.

Byrne, Shantz, and Bullough (2023) found that relationships in courses offered to
women victims of violence reinforced self-understanding and acceptance, which was also
observed in our research. Besides the relationships among students, the relationship with
mentors was crucial for skill development. Mentors played a fundamental role in building
self-confidence, influencing how women viewed themselves and their businesses. Hence, in
the context of entrepreneurship education for refugees, relationships should be an intentional
part of the course design rather than mere additional aspects. Entrepreneurship education for
refugees was able to generate more than just a source of income and survival but also
considered aspects of well-being, social integration, and holistic development, as proposed by
Dagar (2023).

Language should not be sidelined. One of the greatest barriers faced by refugees in
adapting to a new country is learning the language of the host country (Bizri, 2017). In A-tua-
acdo, women learned entrepreneurship while learning Portuguese, which ensured that the
language not only ceased to be a barrier but became a bridge for learning. If we want to
increase the chances of refugee entrepreneurs having successful businesses, this must be
considered when designing new courses.

In the literature on entrepreneurship education, little is said about the background of
professors, and there is a call for more research on the topic (Fayolle, 2013; Martin, McNally
and Kay, 2013; Nabi et al. 2017). In this research, everything indicates that the
characteristics of the instructor made a difference in learning. The fact that she belonged to a
marginalized group—a black woman—and owned a small business generated identification
and closeness, which seemed to make women feeling more comfortable in sharing their
stories and doubts.

Finally, considering that access to financing is more difficult for refugee women and
that this can make their businesses generate less revenue (Sutter, Bruton and Chen, 2019), the
seed capital may have acted as a catalyst for the future success of their businesses, although
further research is necessary to investigate that.

CONCLUSION

While entrepreneurship education is intended for everyone, one size does not fit them
all. Hopefully, the contributions of this paper can help advance both theory and practice when
it comes to entrepreneurship education for refugees. This paper contributes to the theory of
entrepreneurship education by discussing fundamental aspects of teaching entrepreneurship
to a specific and underrepresented minority group in the literature: refugees. In doing so, it
addresses several points. The first is how the use of technology can broaden access to an
education that is typically restricted to specific higher education groups. The selection of
technology should not be made carelessly because, beyond its potential to democratize access
to education, it can also serve as an additional learning resource if that technology needs to be
used in day-to-day business operations.

Secondly, the paper reflects on how pedagogies and methods should be adapted to
participants’ needs and characteristics, to increase their participation and engagement.
Thirdly, the relationship between course participants and their instructors and mentors can
provide secondary benefits beyond just enhancing learning chances. These relationships can
foster a sense of belonging and support, which can be crucial for a group of people who have
been forced to abandon their home countries. Additionally, it was noted that in
entrepreneurship education for refugees, students can take an active role, incorporating peer-
to-peer learning, without disregarding their previous experiences.
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The background of the instructors is important in entrepreneurship education, and in
the specific case of refugees, it can be even more relevant as it can increase the chance of
students identifying themselves with the professor, potentially impacting engagement,
relationships, and outcomes. Echoing other authors, the paper highlighted the need for
entrepreneurship education to be connected to the real problems that entrepreneurs will face
in their businesses, which should be considered in the course design and execution. Lastly, it
discussed how funding can serve to combat dropout rates as well as help participants increase
their chances of success.

It is also important to emphasize that entrepreneurship education for refugees can
have direct implications not only on economic aspects but also on social and relational
aspects. Besides the theoretical contributions, the paper offers practical insights by
demonstrating how entrepreneurship education for refugees can be implemented, potentially
inspiring the creation of similar courses and public policies that genuinely support refugees
through entrepreneurship.
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